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This study explored students’ perspectives on the characteristics of an ideal teacher in 
Lalitpur, Nepal. The objective was twofold: to examine students’ views on the ideal teacher 
and to determine whether these perspectives varied based on academic performance. 
A phenomenological research design was employed, focusing on two secondary-level 
students from Lalitpur. One student was a high academic achiever, while the other struggled 
academically. In-depth interviews were conducted, and the data were analyzed using thematic 
analysis. The results revealed that students viewed ideal teachers as those who actively 
engaged with less interactive and academically struggling students, offering support and 
encouragement. In contrast, ineffective teachers were described as those who overwhelmed 
students with unnecessary workloads, lacked creativity, and frequently reprimanded them 
for their performance. The practical implications of this study’s findings underscore the 
importance of fostering inclusive and supportive learning environments tailored to the 
needs of all students, regardless of their academic abilities, providing actionable insights for 
educators, researchers, and policymakers.
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Introduction

In Sanskrit, the term “Guru” is derived from “Gu,” meaning darkness, and “Ru,” meaning light, symbolizing 
someone who dispels darkness by imparting knowledge. Teaching, an ancient practice, dates back to the 
Gurukul system around 5000 BC in the Vedic period, where students lived and learned under the guidance of 
their teacher. Formalized teaching is believed to have begun around 561 BC, with Confucius recognized as a 
notable private teacher. The establishment of teacher training centers became more prominent following the 
founding of Cambridge University during the Middle Ages (Hiresch & Chandawani, n.d.).

John Adams famously stated, “A teacher is the maker of man,” emphasizing the profound impact educators 
have on society. Similarly, Dr. S. Radhakrishnan noted that teachers play a vital role in transmitting knowledge 
and skills across generations, helping to sustain civilization (Sharma, 2011). The Alberta Teachers’ Association 
(2012) defines teacher qualifications as the specialized knowledge, skills, and attributes required to meet 
educational needs. Professionalism in teaching encompasses continuous improvement, reflective practice, 
and active involvement in school development (Gohier et al., 2000). There is ongoing debate regarding the 
definition and standards of teaching excellence (Newby, 2007).

An ideal teacher should possess a deep understanding of their subject, professional teaching knowledge, 
and effective classroom management skills. Such a teacher fosters student responsibility and self-direction 
while exhibiting qualities like friendliness, tolerance, trustworthiness, and honesty (Tursman, 1981, as cited 
in Acocella, 2002). Tursman (1981) outlines six key attributes of effective teachers: assigning appropriate 
learning activities, providing clear instructions, employing varied teaching methods, using direct instruction 
for foundational skills, managing classrooms efficiently, and demonstrating a democratically authoritative 
leadership style.

Student perceptions of an ideal teacher significantly shape the learning environment and influence the 
educational experience (Jules & Kutnick, 1997). Formal education involves a triadic relationship among 
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teachers, students, and curricula. Teachers facilitate learning by delivering content through teaching-learning 
activities and assessing students’ achievements concerning educational goals. Thus, the teacher’s role is critical 
in guiding students and implementing curricula effectively (Paudel, 2011).

Ciascai and Vlad (2014) found that ideal teachers clearly communicate their expectations, promote in-depth 
learning through diverse methods, engage students in extracurricular activities, and assess them based on 
their knowledge. Roth, a professor at London University, noted that successful teachers interact dynamically 
with their class through gestures and storytelling, whereas less successful teachers tend to be more static 
(Dahal et al., 2012). Ryanas (1970) categorized teacher behaviors into three elements: warmth, understanding, 
and friendliness versus aloofness; systematic and responsible versus unplanned behavior; and creativity 
versus routine-bound actions. He posits that effective teachers exhibit high levels of positive behaviors while 
maintaining emotional stability, cooperativeness, kindness, consideration, and fairness (Dahal et al., 2012).

The process of transferring knowledge necessitates both practical skills and theoretical understanding, as 
teaching is an art. Consequently, identifying the characteristics of an ideal teacher remains a topic of ongoing 
research. This study aims to understand the attributes students believe constitute a perfect teacher. Teacher 
qualifications in the learning process encompass the knowledge, skills, and competencies required to effectively 
perform teaching duties. Thus, the central research question is: What qualities define the perfect teacher? To 
address this, a qualitative research design, including in-depth interviews with two students—one high-achiever 
and one low-achiever—will be employed. Students with achievements below 40 percent are considered low-
achievers, while those above 80 percent are deemed high achievers.

Teachers play a fundamental role in shaping the educational experiences and outcomes of students worldwide. 
However, the characteristics that define an ideal teacher often vary according to specific cultural and educational 
contexts. In Nepal, a country currently undergoing significant educational reforms aimed at improving quality 
and inclusivity, understanding what students perceive as the ideal teacher is particularly important. Insights 
gained from such understanding can help refine teacher training programs, influence policy decisions, and 
ultimately enhance educational practices and student outcomes.

The education system in Nepal has undergone substantial evolution, particularly with reforms designed to 
increase access to quality education (Upadhyay, 2020). The Lalitpur District, situated beside the Kathmandu 
Valley, is notable for its diverse student population and a mix of urban and rural educational institutions. This 
diversity offers a unique opportunity to examine what qualities students in this district value in their teachers.

Teachers in Lalitpur, like those elsewhere in Nepal, face numerous challenges, including large class sizes, 
limited resources, and varying levels of student preparedness (Sharma, 2019). Despite these challenges, the 
relationship between teachers and students remains a cornerstone of the educational process. Effective teachers 
are those who can engage students, create a positive learning environment, and support students’ academic and 
personal development (Pianta, Hamre, & Stuhlman, 2003).

Research on effective teaching practices consistently highlights key attributes such as pedagogical knowledge, 
communication skills, and the ability to motivate and inspire students (Hattie, 2009; Marzano, 2007). 
However, much of this research is based on Western contexts, underscoring the need to explore these concepts 
within different cultural settings. In Nepal, the cultural context, socio-economic conditions, and educational 
infrastructure present unique challenges and opportunities for teachers and students (Singh & Koirala, 2019).

This study aims to identify the characteristics of the ideal teacher from the perspectives of students in the 
Lalitpur District. By focusing on students’ views, the research seeks to uncover the qualities most valued by 
those directly impacted by teaching practices. Understanding these perspectives can provide crucial insights 
for educators, policymakers, and teacher training programs in Nepal and similar contexts.

The significance of this study lies in its potential to bridge the gap between theoretical frameworks of effective 
teaching and the practical realities of classrooms in Nepal. This research underscores the importance of student-
centered educational approaches by integrating students’ voices into the discourse on teacher effectiveness. It 
also highlights the need for culturally relevant teacher training programs that cater to students’ specific needs 
and expectations in different contexts (Ainscow et al., 2006).

The findings from this study are expected to contribute to ongoing efforts to improve the quality of education 
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in Nepal. By identifying the attributes of an ideal teacher as perceived by students, this research can inform 
the development of teacher training curricula, professional development programs, and educational policies. 
Ultimately, the goal is to enhance the educational experiences of students in Lalitpur and beyond, ensuring 
they receive the support and guidance needed to succeed both academically and personally (Shrestha, 2017)

Research Questions

Despite numerous studies on student perspectives regarding ideal teachers, the following questions remain: 
(a) How does a student define a perfect teacher? (b) Can students’ views on the perfect teacher vary according 
to their academic performance? To address these questions, this study explores student perspectives on what 
makes a perfect teacher.
Methodology
This study used a phenomenological research design to investigate secondary-level students’ perspective 
of the ideal teacher. According to van Manen (2007), phenomenological research involves participants 
describing their lived experiences concerning specific phenomena, often through interviews, and is rooted in 
solid philosophical foundations.

The research was conducted in the Lalitpur district, focusing on secondary-level students. Two students were 
selected for in-depth interviews: one high-achiever and one low-achiever. The primary consideration for 
selecting these students was to gain contrasting perspectives on the qualities of an ideal teacher from students 
with different academic engagement and success levels. One student from each category was chosen from 
the same class in a secondary school in Lalitpur District to ensure a balanced view. Thematic analysis was 
employed to analyze the interviews. Thematic analysis is a method for identifying, analyzing, and reporting 
patterns (themes) within data, commonly applied to qualitative data such as interview transcripts (Caulfield, 
2019). The analysis followed six steps: familiarization with the data, generating initial codes, searching for 
themes, reviewing themes, defining and naming themes, and producing the report.

Firstly, interviews were conducted with two students from a community school in the Kathmandu Valley 
to familiarize them with the data. Initial codes were then generated and applied to the data set. Codes with 
similar content were grouped, resulting in categories such as ‘good’ and ‘bad’ teachers. The main themes were 
reviewed and refined, and subthemes were identified in the fourth step. These themes were further revised and 
refined in the final step. Due to the absence of empirical studies providing a framework for data interpretation, 
an inductive analysis approach was taken. The face-to-face interviews were thematically analyzed to produce 
detailed results and conduct an in-depth investigation of the issue (Smith & Osborn, 2008)
Findings and Discussion
Students perceive their secondary school teachers as less friendly, caring, and supportive than their elementary 
school teachers because secondary school academic outcomes are more important (Hartly,1996; Hawkins & 
Berndit, 1985). In this study, thematic analysis is used and follows the six-step process. Firstly, interview is 
conducted with two students of the community school of Kathmandu valley in order to familiar with the data. 
The next step was to generate and apply initial codes to the data set. The third phase group codes with similar 
contents together, resulting in the expressions of good and bad teachers. Step four reviewed and refined the 
main themes, and subthemes were identified. They were revised and refined in the final step. In the absence of 
empirical studies that provide a potential framework for data interpretation, inductive analysis was conducted. 
Respondent view and their thematic analysis are presented below. 

First Respondent: His name is Ramu (name changed). Mahendra Bhrikuti Secondary School is the name of 
his school. He started schooling in Kathmandu this year. He was studying at Bardiya before coming to the 
Capital city. He had three years of gap and did not study anywhere then. As a result of financial difficulties 
in his family.  his father is a Rickshaw Driver in the countryside. He has worked hard and made him join the 
school. he has cleared his studies with good marks up to 7th grade. Currently, he is living in someone else’s 
house, where he is doing household chores and studying.

He is an average student who has passed, securing 40% (approx) marks in his academic years. Government 
schools are not too good, and there is no suitable environment to study at them. It is not a compulsion to go 
to school regularly. 
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In my opinion, teachers should have good qualities. A good Teacher should love and affectionately treat every 
student, treat all the students equally, and not discriminate. Teachers should be helpful towards students and 
always talk to us, being kind and with nice gestures. I feel that just a simple smile by the teacher while talking 
to us makes a great difference.

Likewise, the perfect teacher should not be angry towards the students. They should treat us equally. They 
should not only give more attention to talented students but also give every student equal opportunity. I also 
feel that too much homework should not be given; it should only be given the required and right amount of 
work, and the respective teacher should thoroughly check the homework done by the students. Teachers should 
always encourage the average or below-average students and not only focus on the good ones. I like a teacher 
with the qualities mentioned earlier.

I have a teacher named Kulbahadur, and he is my personal favorite. He focuses on teaching average students 
like us, giving us equal opportunities as good students. He checks homework, teaches us to do it correctly, 
and also gives feedback if not done. I feel like all the other teachers should be like Kulbahadur, sir. I have 
a huge respect for him, and I like him a lot. I feel that a good teacher must have many good qualities. They 
should be good academically and have a good knowledge of the curriculum they teach. They should always be 
punctual and also teach in the easy language that everyone can understand. For example, he should make us 
understand Nepali if we do not understand English. I feel that all students do not have the same qualities, and 
their understanding and knowledge level differs. Average students like us who work and go to school do not 
have enough time, so I feel that we need good support and guidance from our teachers who know our situation.

Second Respondent: This is Hari Bahadur (name changed), who reads in class 9. His school is in Kathmandu, 
and he has studied in the capital city since 4th grade. He studied at Dadeldhura until 4th grade. He qualifies as 
an above-average student in the school and gets good grades on his exams. 

Teachers Should Have Good Qualities. I am pretty interested in maths and science-related studies, so I have 
found teachers who are interested in these subjects. I especially like maths and physics teachers because 
I understand every bit of the curriculum taught by them. I like them due to their friendly behavior, good 
experience in the related field, cheerfulness, and the energy they carry on them. They promote interactive 
learning, group work, and presentation and treat all students equally. They give us extra marks if we perform 
well in the classroom.  As a result, they take notes that reveal how they performed.

Likewise, I do not like teachers who are biased toward a particular group of students who prioritize girls more, 
do not do their job well, and are poor in their respective fields. I also do not like teachers who unnecessarily 
scold students, give needless loads of work, and are always grumpy. 

Teachers who do not interact with the children in an excellent manner, who give more priority to theoretical 
knowledge than applied knowledge, who prioritize and give more attention to girls, and who usually punish 
boys are the qualities of a bad teacher. 

Similarly, good teachers behave friendly, interact with students, treat every child equally, are focused and 
determined in their work, and give their best to help us understand. 

Good Teacher

Professional skills and knowledge

Both participants emphasized that teachers have a reasonable manner. They explain the lesson until they 
make every child understand the content and teach the lesson by coding with simple things; they also reported 
that we can freely ask questions and explain in detail so he is a good teacher. They use exciting ideas and skills 
as a teaching method to make them understand easily. According to Tursman (1981), teachers should have 
clear directions to keep their focus. Teachers can apply different methods to their lessons. 

Subjective knowledge

A good teacher can be defined as an experienced teacher with good knowledge of the subject matter. H/she 
should make each of the children clear about the content of what has been taught. That is why I like such 
a teacher, both students reported. They also added that they should be good academically and have a good 
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knowledge of the curriculum that they teach. They should always be punctual and teach in an easy language 
that everyone can understand.

Explanation skills

Both students emphasized that good teachers should have explanation skills and use straightforward language. 
They should promote interactive learning, group work, and presentation and treat all students equally. 
Straightforward language and speech help children get the most out of the content. New methods, exciting 
ideas, and qualitative discussion are integral to teaching.

Starts lesson interesting

They both emphasized that a good teacher starts their lesson interestingly with curriculum-related small, 
interesting talks or even a joke and also teaches cheerfully.

Applied various teaching and evaluation methods

They promote interactive learning, group work, and presentation and treat all students equally. They give us 
extra marks if we perform well in the classroom.  As a result, they take notes that reveal how they performed.

Attitude and values

Both respondents reported friendly behavior and giving equal opportunity to all students, which makes a good 
teacher. Gender discrimination in this study: One student said a good teacher should give equal opportunity to 
all students and that there should be no gender discrimination, but another respondent did not say that.

Friendly behavior

Students emphasized that friendly behavior is another quality of a good teacher. We need good support 
and guidance from our teachers, who know our situation. They also emphasized that good teachers do not 
discriminate between students.   

The above participants, views show that subjective knowledge, friendly behavior, and gender-equitable 
behavior are the qualities of a good teacher. Likewise, those who apply various methods of teaching and 
evaluation, as well as explanation skills, make perfect teachers. Like this, Kalkan and Emine Dagh have shown 
that the ideal teacher provides suitable and fun lessons, does not discriminate between students, is friendly and 
calm in communicating with them, and ensures discipline and democracy in the classroom (Kalkan. F & Dagh. 
E, 2021). It suggests that through encouragement and validation, teachers’ appreciation can help students 
believe in themselves (Frymier & Houser, 2000). It also strengthens their motivation and effort (Fredriksen & 
Rhodes, 2004). I conclude that students should feel that their teachers take an active interest in them and that 
their decisions and work matter.

Bad Teacher

Quality of teacher-student relationship students used three sub-themes, gender bios, antipathy, and bad 
manners, to describe their relationship with a lousy teacher. In other words, they reported that Teachers who 
do not interact with the children in a friendly manner, who give more priority to theoretical knowledge than 
applied ones, who prioritize and give more attention to girls, and who usually punish boys are the list of 
qualities of a bad teacher. It has been shown that mutual feelings of antipathy between students and teachers 
can lead to maladaptive behaviors (Abecassis et al., 2002; Peterson, 1991). This research found that students 
generally disliked some teachers, for example, when they perceived preferential treatment toward certain 
students, which reduced their motivation to attend classes and participate in discussions (Raufelder et al., 
2016). 

A teacher who prioritizes sand gives more attention to girls and usually punishes boys, which is the 
list of qualities of a bad teacher. They reported that the teacher equally sympathizes with all students from 
different backgrounds. Moreover, they focused on all students while teaching. Similarly, teachers who interact 
with the students in a bad manner and give Priority to theoretical knowledge Who gives more priority to 
theoretical knowledge than applied ones are bad teachers, they said.
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Conclusion

Based on my study and the views of my participants, I would like to conclude as follows: From students’ 
points of view and their perspectives, the ones who prioritize students who are not active in class, are not 
interactive and do not show their creativity, those who give unnecessary loads of work, scold the children and 
are always grumpily defined as a lousy teacher 

Being a good teacher in itself is not an easy task. The definition of a perfect teacher can be written in long pages, 
but according to my participants, certain factors qualify them as a good teacher. The one who creates their 
classroom in a cheerful environment by different means are those who are very interactive among students. 
use their special skills, interesting ideas, and methodology in teaching and give their best to what they do. The 
teacher shouldn’t be biased and prioritize among students. The teacher should always treat every student in 
an equal manner and also should give more focus to their average and below-average students. They should 
always try to solve their every problem and misunderstanding. Tons of unnecessary curriculum-related works 
should not be given and they should always present cheerfully to students. Interactive learning and good 
behavior should be promoted. They should present in a classroom in a wise and cheerful manner keeping all 
the personal stress aside. The study of the views of secondary school students on ideal teachers shows that a 
child differentiates a teacher in a good and bad manner by his academic skills, cheerfulness, indiscriminating 
thoughts, and good behavior with the students.

Being a teacher myself, I should be a good teacher. I should not prioritize among students, cheerfully present 
myself, make a good impression on the students, use my skills and knowledge, or use curriculum-related exciting 
topics to make things simpler and help every child understand. Unnecessary angriness, violent behavior, and 
irrelevant arguments with the students are some of the things that should be avoided in a classroom. Teachers 
should be updated with the curriculums and subjects they teach. Easy means of gathering information, such as 
the internet and social media, can also be helpful for ideas and their self-upgrade.

This research analyzed students’ perspectives of the ideal teacher in Lalitpur, Nepal, contrasting the views of 
high- and low-achieving students. It revealed that ideal teachers provide encouragement, personalized support, 
and foster an inclusive learning environment. High achievers emphasized the need for structured guidance, 
while low achievers valued empathy and additional support from teachers. The study suggests that student 
performance influences these perceptions, underscoring the importance of adaptive teaching strategies. These 
findings align with existing theories of student-centered learning and highlight the need for teacher training 
programs that address diverse student needs in the classroom.

References

Acocella, A. R. (2002). Elementary school students perceptions of the ideal teacher. Seton Hall University 
Dissertations and Theses (ETDs). 392

Ainscow, M., Booth, T., & Dyson, A. (2006). Improving schools, developing inclusion. Routledge.
Alberta Teaching Association, (2012). The Nature of Teaching.    http://www.teachers.ab.ca/About%20the%20

ATA/Governance/PolicyandPositionPapers
Ates, H. K., & Kadioglu, S. (2017). Identifying the qualities of an ideal teacher in line with the 

opinions of teacher candidates. European Journal of Educational Research, 7 1, 103-111.
 Chandawani, N. (n.d.). The importance of the gurukul system and why Indian education needs.                            https://

timesofindia.indiatimes.com
Ciascai, L., & Vlad, I. E. (2014). Perception of school and university students of ideal tacher behaviours (II). 

Pilot Study. Acta Didactica Napocensia, 7 3, 49-58.
Dweck, C. S. (2006). Mindset: The new psychology of success. Random House.
Dowling, M. (2007). From Husserl to van Manen: A review of different phenomenological approaches. 

International Journal of Nursing Studies, 44(1), 131–142. https://doi.org/10.1016/j.ijnurstu.2005.11.026
Gohier, C., Bednarz, N., Gaudreau, L., Pallascio, R., & Parent, G., (2000). Lenseignant: Un professionnel, 

P.U.C
Harter, S. (1996). Teacher and classmate influences on scholastic motivation, self-esteem, and level of voice 

in adolescents. Social motivation: Understanding children’s school adjustment, pp. 11–42.
Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. Routledge.
Kalkan, F., & Dagli, E. (2021). Views of secondary school students on ideal teacher qualifications: A 



216
phenomenological analysis. International Journal of Evaluation and Research in Education, 10 1), 317-
329. 

Marzano, R. J. (2007). The art and science of teaching: A comprehensive framework for effective instruction. 
ASCD.

Ozkan, M. (2013). Etkil ogretmen ozellikleri uzerin siralama yontemiyle bir olckleme calismasi. Trakya 
Üniversitesi Sosyal Bilimler Dergisi, 15, 1  311–330.

Paudel, M. (2011). Method of teaching economics: MK Publishers and Distributors Kathmandu
Pianta, R. C., Hamre, B. K., & Stuhlman, M. W. (2003). Relationships between teachers and children. In W. M. 

Reynolds & G. E. Miller (Eds.), Comprehensive handbook of psychology: Vol. 7. Educational psychology 
(pp. 199-234). John Wiley & Sons.

Raufelder, D., Nitsche, L., Breitmeyer, S., Keßler, S., Herrmann, E., & Regner, N. (2016). Students’ perception of 
“good” and “bad” teachers; Results of qualitative thematic analysis with German adolescents. International 
Journal of Educational Research, 75, 31-44

Sharma, S. (2019). Teachers’ perceptions of inclusive education in Nepal. International Journal of Inclusive 
Education, 23 2, 1–14.

Sharma, Y. (2067). Method of teaching economics; Kathmandu, Bhudipuran Prakashan
Shrestha, G. (2017). Challenges in Nepalese education: Examining the role of teachers. Asian Journal of 

Education and Social Studies, 6 3, 45–57.
Singh, D. K., & Koirala, B. N. (2019). Exploring effective teaching practices in the context of Nepal. Journal 

of Education and Research, 9(1), 87-102.
Smith, J. A., & Shinebourne, P. (2012). Interpretative phenomenological analysis. American Psychological 

Association
Townsend, T. & Bates, R. (2007. Handbook of teacher education. Globalization stander and professionalism 

in the time change. Springer Printed in the Netherlands. 3-22
Upadhyay, S. (2020). Educational reforms in Nepal: Prospects and challenges. International Journal of 

Educational Development, 22(4), 312–320.
.


