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The growing recognition of the role of pragmatic 

competence in effective communication has led to 

an increasing interest in its integration within 

English language teaching. This study explores 

the integration of pragmatics into English 

language teaching, focusing on how teachers 

conceptualize and implement pragmatic 

instruction within curriculum. The article also 

highlights the challenges teachers face in 

integrating pragmatics into the curriculum, such 

as the lack of explicit guidelines and resources 

and the difficulty in creating authentic interaction 

opportunities. Despite these challenges, the 

article brings out the positive impact of teaching 

pragmatics on students' ability to steer social 

interactions effectively. 
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1. Introduction   

The origin of the contemporary usage of the term 

‘pragmatics’ can be attributed to the philosopher  

Charles Morris (1938), who aimed to delineate the 

overarching structure of a science of signs, 

commonly referred to as semiotics. Morris (1938, 

p.6) originally defined pragmatics as the 

discipline that studies “the relations of signs to 

interpreters.” In a later work, Morris (1946) 

further elaborates that pragmatics deals with the 

origin, uses, and effects of signs within the 

behavior in which they occur, emphasizing the 

dynamic interaction between signs and human 

behavior. Carnap (1942, p. 2) extends this notion 

by describing pragmatics as "an investigation of 

meaning where explicit reference is made to the 

speaker," highlighting the importance of the 

language user in interpreting meaning. Kasper 

(1993) defined the term as “the study of people's 

comprehension and production of linguistic action 

in context” (p. 3). Kasper used the term linguistic 

action which defines the capacity of the learner to 

produce an utterance. He also put emphasis on 

comprehension as well as production, a distinction 

that is particularly relevant for second language 

learners’ daily lives.  Building on this foundation, 

Crystal (2003) broadens the definition by 

characterizing pragmatics as: 

the study of language from the point of view 

of the users, especially of the choices they 

make, the constraints they encounter in using 

language in social interaction, and the effects 

their use of language has on the other 

participants in an act of communication. (p. 

364) 

This definition examines pragmatics by focusing 

on how language is used from the perspective of 

the speakers. It takes into account the different 

choices that speakers are able to make when using 

the target language, depending on the social 

interaction of their communication. The notion of 

choice leads to another aspect into consideration 

useful to language learners, namely, developing 

the ability to make the right choices among a 

variety of pragmatic elements. Crystal (2003) 

considered pragmatics as the study of the 

communicative action in its sociocultural context. 

Thus, it can be said that individuals have some 

sort of pragmatic competence which allows them 

to use language in different and concrete 

situations, in varying contexts. Therefore, 

pragmatic competence is mainly studied at the 

social level within the limits of speech acts and 

social acts, interactions or at the interactional 

level. Cutting (2008) further elaborates on 

pragmatics, aligning it with discourse analysis as 

methods for examining the interplay between 

language and its contextual backdrop.  Cutting 

(2008) defines pragmatics “as the approaches to 

studying language’s relations to the contextual 

background” (p. 2). Cutting identifies context, text 

or discourse, and functions as the key elements 

that define the pragmatic domain within applied 

linguistics, emphasizing their critical role in 
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understanding how language operates in various 

communicative situations.  

Aitchison (2003) contributes to this discourse by 

defining pragmatics “as the branch of linguistics 

that studies aspects of meaning that cannot be 

captured by semantic theory” (p. 104). She 

humorously refers to pragmatics as “the waste-

paper basket of semantics” (Aitchison, 2003, p. 

104), reflecting its broad scope in capturing 

nuances of meaning beyond traditional semantic 

theory. Pragmatics thus explores how speakers 

utilize language in ways that cannot be anticipated 

solely based on linguistic knowledge, focusing on 

the process by which listeners comprehend the 

intended message of speakers. 

Levinson (1983) provides a more structured 

approach, defining pragmatics as "the study of 

those relations between language and context that 

are grammaticalized or encoded in the structure of 

language" (p. 9). He further elaborates that it 

involves "the study of the relations between 

language and context that are basic to an account 

of language understanding" (p. 21) and "the study 

of the ability of language users to pair sentences 

with the contexts in which they would be 

appropriate" (p. 24). Leech (1983) similarly views 

pragmatics as a field that "studies meaning in 

relation to speech situation" (p.13), focusing on 

how context shapes linguistic meaning. 

Yule (1996) enhances this understanding by 

defining pragmatics as “Pragmatics is concerned 

with the study of meaning as communicated by a 

speaker (or writer) and interpreted by a listener 

(or reader)” (p. 3). Yule (1996, p. 3) further 

clarifies that pragmatics encompasses the study of 

speaker meaning, contextual meaning, the ways in 

which more is communicated than what is 

explicitly said, and the expression of relative 

distance, collectively addressing the various 

dimensions through which language conveys 

deeper meanings.  

Clark (1996) offers a collaborative perspective, 

describing pragmatics as "the study of language 

use" viewed as "joint actions built on individual 

actions." This emphasizes the cooperative nature 

of communication, where meaning is constructed 

through the interaction of multiple parties. 

Finally, Cruse (2000) defines pragmatics as being 

"concerned with aspects of information conveyed 

through language" that are not explicitly encoded 

in linguistic forms but naturally arise from the 

interplay of language and context (p. 16). 

Together, these definitions provide a 

comprehensive view of pragmatics, illustrating its 

role in understanding how language functions in 

real-world situations. 

1.1  The  growth of interest in pragmatics 

The growing interest in pragmatics can be traced 

back, in part, to a reaction against Noam 

Chomsky's treatment of language as an abstract, 

mental construct, separate from its users, uses, 

and functions. Chomsky's focus on language as a 

cognitive device led to a dissociation from the 

practical aspects of how language is employed in 

real-world contexts. This perspective was 

challenged by generative semanticists, who 

sought to undermine Chomsky's position by 

emphasizing the significance of language use 

within specific contexts. The work of scholars 

such as Austin, Searle, and Grice was particularly 

influential in demonstrating the importance of 

considering the functions and uses of language in 

communication (Levinson, 1983).  

Furthermore, it became evident that certain 

linguistic phenomena could only be accurately 

described by incorporating contextual concepts. 

The limitations of traditional semantics became 

apparent, especially in handling complex aspects 

of communication such as speech acts, context-

dependent implications, and deixis. These 

realizations highlighted the necessity of moving 

beyond a purely abstract understanding of 

language to one that fully acknowledges the role 

of context in shaping meaning and 

communication. 

Pragmatics has garnered significant attention due 

to several compelling reasons, both historical and 

functional. One key reason is the ability of 

pragmatics to simplify the complexities of 

semantics. By applying pragmatic principles, the 

often invisible meanings embedded within 

utterances can be revealed, offering a clearer 

understanding of language use. This has led to a 

growing realization within the linguistic 
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community that there exists a substantial gap 

between current linguistic theories and the actual 

practice of linguistic communication. As a result, 

there has been an increasing interest in pragmatics 

as a means to bridge this gap, connecting 

theoretical frameworks with the practical aspects 

of language use. Another important motivation for 

the heightened interest in pragmatics is the 

potential for providing functional explanations for 

various linguistic phenomena. Pragmatics offers 

insights into why certain linguistic patterns and 

structures emerge based on their use in 

communication, thus contributing to a more 

comprehensive understanding of language. 

Additionally, the growing application of 

pragmatics in language teaching and learning 

further emphasizes its relevance. By integrating 

pragmatic principles, educators can better address 

the complexities of language use, making learning 

more effective and aligned with real-world 

communication. Lastly, pragmatics plays a crucial 

role in establishing the effects of language use on 

language structure, demonstrating how the ways 

in which language is used can influence and shape 

its very form. 

1.2 Why teach pragmatics in language classes  

Pragmatics examines how language users fit their 

statements with appropriate circumstances. As 

Stalnaker (1972) puts it, pragmatics is "the study 

of linguistic acts and the contexts in which they 

are performed" (p. 383). Integrating pragmatics 

into language teaching aims to help learners 

develop the ability to use language that is socially 

appropriate for the situations they encounter. As 

Mey (1993, pp. 185-186) states, “Linguistic 

behaviour is social behaviour. People talk because 

they want to socialise, in the widest possible sense 

of the world.” In the context of second language 

studies and teaching, pragmatics includes speech 

acts, conversational structure, conversational 

implicature, conversational management, 

discourse organization, and sociolinguistic aspects 

of language use, such as the choice of address 

forms. According to Bardovi-Harlig (2001), the 

inclusion of pragmatics in language training is 

justified by the proven necessity and effectiveness 

of such instruction, as evidenced by the 

observation of language learners. The inclusion of 

pragmatics in the English classroom helps to 

develop pragmatic competence in students. The 

pragmatic competence encompasses both 

‘appropriateness of meaning’ and 

‘appropriateness of form’ (Kasper & Rose, 2001).  

Linguists from various movements have studied 

language from various perspectives, with the 

Structuralist approach being the starting point for 

a more scientific approach. Structuralists focused 

on grammatical properties, exploring sounds, 

words, and sentences from various perspectives. 

They believed that sentences are formal constructs 

with grammar as the base. While this common 

thought is essential in language studies, there is 

always a need to go beyond these studies. What is 

beyond "the form" when it has been demonstrated 

in practical linguistics that teaching grammar 

merely reflects the abstract aspect of language and 

does not cause people to speak? It is, conversely, 

"the function".  Moreover, it has been proven that 

“the teaching of linguistic competence (i.e. the 

teaching of grammar, vocabulary and 

pronunciation) has been proved to be insufficient 

to develop learners’ communicative competence” 

(Soler, 2005, p. 176). Therefore, language 

teaching also encompasses the cultivation of 

pragmatics, discourse, and strategic competence 

as intended objectives. The issue at hand pertains 

to the application of knowledge derived from 

studies on the nature of language from a discourse 

perspective in the context of language teaching. 

While these studies have contributed to our 

understanding of both native and non-native 

language usage, as well as guided the selection of 

linguistic content, there are still unresolved 

questions regarding the practical implementation 

of this knowledge. As Erton (2007, p.7) claims,  

The functional study of language means, 

studying how language is used. For instance, 

trying to find out what the specific purposes 

that language serves for us, and how the 

members of a language community achieve 

and react to these purposes through speaking, 

reading, writing and listening. 

The pragmatic competence of the learner must be 

well developed; consequently he or she will be 

able to conduct communication with accuracy. 

The development of coherence and the ability to 
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react in different situations show a good level of 

functional competence. As Mey (1993, pp. 185-

186) states, “Linguistic behaviour is social 

behaviour. People engage in conversation because 

they seek to socialize in the broadest sense of the 

term. In this connection, Mey (1993) further 

asserts:  

either for fun, or to express themselves to 

other humans, or for some ‘serious’ purposes, 

such as building a house, closing a deal, 

solving a problem and so on.” Thus, Mey 

claims that, language is a tool for human 

beings to express themselves as social 

creatures and the language used in that 

particular context is important in terms of 

linguistic interaction that takes place. “Such a 

context naturally presupposes the existence of 

a particular society, with its implicit and 

explicit values, norms, rules and laws, and 

with all its particular conditions of life: 

economic, social, political and cultural.  (pp. 

186-187) 

2. Research questions 

The inclusion of pragmatics in English language 

teaching has become increasingly significant as 

educators recognize its essential role in enhancing 

students' communicative competence. Pragmatics, 

which involves understanding language in 

context, addresses the nuances of social 

interactions that go beyond grammar and 

vocabulary. However, despite its importance, 

integrating pragmatics into the curriculum 

presents challenges, including a lack of explicit 

guidelines and the need for practical activities that 

reflect real-world communication. To explore 

these issues, this study focuses on the following 

research questions: 

a. How do English language teachers 

conceptualize and integrate pragmatics into 

their curriculum, and what challenges do they 

face in doing so? 

b. What is the perceived impact of teaching 

pragmatics on students' communicative 

competence in real-world social interactions? 

3. Theoretical base  

Pragmatics, the study of how context influences 

the interpretation of meaning, is pivotal in 

language learning and teaching. As English 

language classrooms evolve, the inclusion of 

pragmatic competence becomes crucial for 

learners to effectively communicate and 

understand the subtleties of language in various 

contexts (Taguchi, 2012). The theoretical 

underpinnings of pragmatics in language 

education stem from several key areas: speech act 

theory, politeness theory, and the notion of 

pragmatic competence. 

3.1 Speech act theory 

Speech Act Theory, developed by John Austin 

(1962) and later expanded by Searle (1969), posits 

that language is not merely a vehicle for 

conveying information but also a tool for 

performing actions. According to this theory, 

when people speak, they are not just stating facts 

but are also performing various types of acts, such 

as promising, ordering, greeting, or apologizing. 

Austin (1962) introduced the concept of 

performative utterances, which are statements that 

do something rather than just describe something. 

Searle (1969) further categorized speech acts into 

locutionary, illocutionary, and perlocutionary acts, 

emphasizing that the meaning of a sentence goes 

beyond its literal interpretation, encompassing the 

speaker's intention and the effect on the listener. 

Speech Act Theory has significantly influenced 

pragmatics, as it highlights the context-dependent 

nature of language use and the importance of 

understanding communicative intent. 

3.2 Politeness theory 

Politeness Theory, developed by Brown and 

Levinson (1987), is a key framework in 

pragmatics that explores how individuals use 

language to maintain social harmony and avoid 

conflict. The theory posits that every interaction 

involves a consideration of "face," which refers to 

a person's self-image or social worth. Brown and 

Levinson identify two types of face: positive face, 

which reflects a desire for approval and 

acceptance, and negative face, which embodies a 

wish for autonomy and freedom from imposition. 

To manage face needs, speakers employ 

politeness strategies, such as mitigating requests 
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or using indirect language, to minimize potential 

threats to face during communication. This theory 

has been influential in understanding the subtle 

dynamics of social interactions and the role of 

language in upholding societal norms (Brown & 

Levinson, 1987). 

3.3 Pragmatic competence 

Pragmatic competence, a crucial component of 

communicative competence, refers to the ability 

to use language effectively in social contexts, 

encompassing not only grammatical knowledge 

but also the understanding of the social rules and 

cultural norms that govern language use (Taguchi, 

2011). Communicative competence consists of 

grammatical competence, sociolinguistic 

competence, discourse competence and strategic 

competence. Pragmatic competence includes 

pragmatic competence which encompasses both 

the ‘appropriateness of meaning’ and 

‘appropriateness of form.’ According to Bachman 

and Palmer (1996)     

Pragmatic knowledge enables us to create or 

interpret discourse by relating utterances or 

sentences and texts to their meanings, to the 

intentions of language users, and to relevant 

characteristics of the language use setting. 

There are two areas of pragmatic knowledge: 

functional knowledge and sociolinguistic 

knowledge.  (p. 69)   

This competence involves the appropriate 

interpretation and production of speech acts, such 

as requests, apologies, and compliments, as well 

as the ability to manage conversations, recognize 

implied meanings, and respond to different social 

cues (Kasper & Rose, 2001). Developing 

pragmatic competence is essential for language 

learners because it enables them to communicate 

meaningfully and appropriately across various 

contexts, thereby avoiding potential 

misunderstandings and fostering smoother 

interactions (Thomas, 1983). The role of 

pragmatic competence in language education has 

gained increasing attention, highlighting the need 

for instructional practices that integrate both 

linguistic and pragmatic aspects to prepare 

learners for real-world communication (Taguchi, 

2015).  

4. Methodology 

This study employs a narrative inquiry approach, 

a qualitative research design that explores the 

lived experiences of individuals through their 

personal stories. Narrative inquiry is particularly 

suited to understanding the complexities of 

teaching practices and beliefs, as it allows 

participants to reflect on and articulate their 

experiences in a manner that captures the depth 

and nuances of their professional lives. Pandey 

(2022) stated that "one of the goals of narrative 

research in English Language Teaching (ELT) is 

to increase understanding of central issues related 

to teaching and learning through the telling and 

retelling of teachers’ stories" (p. 25). In this 

context, Gay et al. (2017) describes narrative 

research as “the study of how different humans 

experience the world around them; it involves a 

methodology that allows people to tell the stories 

of their ‘storied lives’” (p. 13). Clandinin and 

Connelly (2000, as cited in Pandey 2022, p. 26) 

state that narrative inquiry captures personal and 

human dimensions of experience over time, and 

takes account of relationship between individual 

experience and cultural context. 

4.1 Participants 

The participants in this study consist of five 

university teachers, each with a minimum of 10 

years of experience teaching Linguistics. These 

teachers have been selected due to their extensive 

experience, which provides rich insights into the 

integration of pragmatics within the English 

language teaching curriculum. Their deep 

engagement with Linguistics over an extended 

period positions them as key informants who can 

offer valuable perspectives on the challenges and 

successes associated with teaching pragmatics. 

4.2 Data collection  

Data collection was conducted through in-depth 

interviews, allowing for a rich, detailed 

exploration of each participant's narrative. The 

interviews were designed to be semi-structured, 

providing a framework for discussion while 

allowing flexibility for participants to share their 

experiences and perspectives freely. This 

approach is particularly well-suited for narrative 

inquiry, as it encourages participants to reflect on 
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and articulate their experiences in their own 

words, thereby yielding deep insights into their 

conceptualizations and practices. 

5. Results  

This study looks into how teachers conceptualize 

pragmatics and its scope, revealing that 

pragmatics is fundamentally about the contextual 

use of language rather than just its structural 

components. Through in-depth interviews with 

experienced educators, the study highlights how 

pragmatics is perceived as a broad field that 

involves understanding social rules, intentions, 

and the interpretation of meaning within specific 

contexts. These insights underlines the essential 

role of pragmatics in fostering communicative 

competence, emphasizing that effective language 

use depends on more than just knowing words and 

grammar-it requires a deep understanding of how 

language functions within varied social 

interactions. The findings also point to the 

challenges teachers face in integrating pragmatics 

into the curriculum, as well as the perceived 

importance of this integration for enhancing 

students’ ability to communicate effectively in 

diverse real-world situations. 

5.1 Understanding pragmatics:  Role and scope of 

pragmatics in the English language 

Pragmatics is primarily about how language is 

used in context rather than merely focusing on 

grammar or vocabulary. It involves understanding 

the meaning behind words depending on the 

situation, which is crucial for effective 

communication. In this connection P1 described 

pragmatics as "about the way we use language in 

context," emphasizing that it goes beyond the 

structural aspects of language to capture the 

situational nuances that make communication 

effective. Regarding the scope of pragmatics P2 

said “I think pragmatics covers a wide range of 

things, from how we express politeness to how we 

understand indirect speech. It's really about the 

social rules of language." P4 further expands on 

the idea that pragmatics is a broad field, defining 

it as the study of how language is used in social 

interactions, and reports that:  

(1) Pragmatics is crucial in the English language 

because it deals with the use of language in 

social contexts. Unlike grammar or 

vocabulary, which are more about the 

structure and meaning of words, pragmatics is 

about how those words are used to 

communicate effectively in different 

situations. For example, the way you make a 

request or offer a suggestion can vary greatly 

depending on who you're talking to, the 

context of the conversation, and even cultural 

norms 

Pragmatics is centered on the use of language 

within specific contexts, rather than just focusing 

on its grammatical or vocabulary elements. It 

involves interpreting the meaning of words based 

on the situation, which is essential for successful 

communication. Pragmatics encompasses 

understanding how language is used in various 

social interactions, including expressing 

politeness and interpreting indirect speech. It 

highlights the social rules of language and 

emphasizes the intentions behind speech, as well 

as how these intentions are perceived by others. 

The study of pragmatics, therefore, involves 

exploring the underlying intentions in 

communication and their interpretation within 

social contexts. 

5.2 Teachers’ conceptualization of pragmatics 

within the curriculum 

Teachers shared a common concern regarding the 

limited emphasis on pragmatics in the curriculum. 

P1 mentioned "In our curriculum, pragmatics is 

there, but it’s not explicitly stated. I usually 

integrate it into lessons on communication skills, 

but it's not a focus area." P2 stated "I try to 

include pragmatics when teaching speaking and 

listening, but the curriculum doesn’t provide 

much guidance on it. It is something I had to 

develop on my own." P3 pointed out "The 

curriculum touches on pragmatics in terms of 

language functions, but it’s quite minimal. I think 

there’s room for more explicit teaching of 

pragmatic skills."  Regarding the inclusion of 

pragmatics in the curriculum, P4 stated:  

(2) When I think about pragmatics in the 

curriculum, I see it as more than just a set of 
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rules or linguistic principles. It’s about 

teaching students how to use language 

effectively in real-life situations. I believe that 

pragmatics should be integrated into every 

aspect of language learning, not treated as a 

separate component. For instance, when 

teaching a grammar lesson, I try to incorporate 

examples that show how those grammatical 

structures can be used in different social 

contexts. This way, students can see the 

relevance of what they’re learning to actual 

communication. However, I’ve noticed that 

our curriculum doesn’t always make this 

connection clear. Pragmatics often feels like 

an afterthought, rather than a core element of 

language education. 

These narratives highlight a shared recognition 

among teachers of the need for a more robust and 

clearly defined approach to teaching pragmatics 

within the curriculum. 

5.3 Perceived importance of pragmatics in 

language learning 

Teachers unanimously highlighted the importance 

of pragmatics in language learning, emphasizing 

its role in enabling effective communication in 

real-life situations. They believe that 

understanding pragmatics is essential not just for 

using language correctly but for doing so in a way 

that is socially and culturally appropriate. As P1 

noted "Pragmatics plays a significant role in 

language learning because it teaches us how to 

communicate ideas in a way that is culturally and 

socially acceptable. Without it, we might say the 

right words but still end up being misunderstood." 

P2 reported:  

(3) In my experience, teaching pragmatics is 

absolutely essential when it comes to language 

learning. It's not just about knowing the words 

or the grammar rules; it's about understanding 

how to use language appropriately in different 

contexts. For instance, students might learn 

how to ask questions, but if they don't 

understand the cultural nuances or the 

appropriate tone, they might come across as 

rude or too direct. Pragmatics helps bridge that 

gap between knowing a language and using it 

effectively in real-life situations. I always 

emphasize this in my classes because I want 

my students to be not just grammatically 

correct but also socially adept in their 

communication. 

Pragmatics, therefore, extends beyond textbook 

learning, teaching students how to interpret and 

convey meaning in diverse contexts, which is vital 

for true language proficiency. Teachers also see 

pragmatics as the practical side of language 

learning, providing the tools to navigate different 

social interactions and ensuring that learners say 

the right thing at the right time.  

5.4 Pragmatics as a bridge between theory and 

practice 

Pragmatics serves as a bridge between linguistic 

theory and real-world language use, connecting 

abstract concepts to practical communication 

scenarios. In the classroom, it translates 

theoretical knowledge into actionable strategies 

that enhance students' communicative 

competence, ensuring they not only learn the rules 

of language but also understand how to use 

language appropriately in different social 

contexts. By focusing on pragmatics, educators 

can help the students bridge the gap between 

learning grammar and vocabulary and effectively 

communicating in real-life situations. In this 

connection P1 said, "The practical application of 

pragmatics in the classroom ensures that students 

not only learn the rules of language but also 

understand how to use language appropriately in 

different social contexts." Likewise, P3 said:  

(4) Pragmatics really serves as that crucial bridge 

between what we teach in theory and how 

students actually use language in real-world 

contexts. For example, when we discuss 

politeness strategies in class, it is one thing to 

understand the theoretical framework, like 

Brown and Levinson's model of politeness, but 

it's another to see how students apply these 

concepts in their daily interactions. I often find 

that students struggle to translate these 

theories into practice until we start discussing 

pragmatics explicitly. Once we do, it becomes 

clear how these abstract ideas play out in their 

own language use. 
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This understanding of how language functions in 

context is essential for linking linguistic theory 

with everyday communication. By integrating 

pragmatics into language teaching, teachers 

bridge the gap between knowing a language and 

being able to use it effectively in diverse 

communicative settings. The study of pragmatics 

marks the importance of context in language use, 

providing crucial insights into how theoretical 

aspects of language are realized in practice, 

particularly in terms of meaning-making and 

interaction. 

5.5 Cultural sensitivity and pragmatic awareness 

Teachers have shared valuable insights into 

navigating cross-cultural communication in the 

classroom. One participant recalls a pivotal 

moment when a student from a different cultural 

background hesitated to participate in class 

discussions. It became clear that in the student's 

culture, openly challenging the teacher was 

considered impolite. This realization prompted the 

teacher to adapt their approach, fostering a 

supportive environment where all students could 

comfortably share their thoughts.  Regarding the 

role of pragmatics in developing cultural 

sensitivity p4 remarked:    

(5) Cultural sensitivity in language teaching is not 

just about teaching students the grammar and 

vocabulary of a language. It's also about 

helping them understand the cultural norms 

and values that underlie the language. For 

instance, in some cultures, direct 

communication is valued, while in others, 

indirect communication is the norm. When 

teaching pragmatics, I always emphasize the 

importance of understanding these cultural 

nuances because what might be considered 

polite in one culture could be seen as rude in 

another. So, cultural sensitivity is about 

equipping students with the ability to navigate 

these differences in a way that is respectful 

and effective. 

The importance of pragmatic competence, which 

extends beyond mere language learning to 

understanding the cultural contexts in which 

language is used, is another critical reflection. 

One teacher emphasized the need to encourage 

students to reflect on how cultural norms shape 

their communication styles and to adapt to 

different expectations.  

In fostering an inclusive classroom environment, 

the role of pragmatics is vital. One teacher shared 

the value of teaching students to understand and 

respect different cultural communication styles, 

which helps create a space where everyone feels 

valued. Another teacher highlighted the 

importance of incorporating lessons on pragmatics 

and cultural sensitivity, not only to enhance 

communication skills but also to build empathy 

and understanding, ultimately leading to a more 

harmonious and inclusive classroom. Through 

these shared experiences, the significance of 

cultural sensitivity and pragmatic awareness in 

education is clearly underscored, highlighting the 

need for thoughtful and inclusive teaching 

practices.  

5.6 Challenges in teaching pragmatics 

Incorporating pragmatics into the curriculum has 

been a constant struggle for many teachers. The 

primary challenge lies in striking the right balance 

between teaching grammatical rules and 

addressing the nuanced aspects of pragmatic 

competence.  Additionally, the lack of clear 

guidelines or resources on how to integrate 

pragmatics into language lessons often forces us 

to rely on intuition rather than structured 

approaches, leading to inconsistent results across 

different classes.  In this connection, P1 viewed:  

(6) One of the biggest challenges I face in 

teaching pragmatics is the abstract nature of 

the content. Unlike grammar or vocabulary, 

pragmatics is not something students can 

easily see or touch. It involves understanding 

the nuances of language, like how tone, 

context, and social norms can change the 

meaning of what's being said. Many students 

struggle to grasp these concepts because they 

are so context-dependent. It's not just about 

learning the rules of a language; it's about 

learning how to use those rules in different 

social situations, which can vary greatly from 

culture to culture. I find that students often 

have difficulty transferring what they learn 
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about pragmatics in the classroom to real-

world interactions. 

Designing activities that allow students to practice 

pragmatics in meaningful ways is another 

significant challenge. In a similar vein, P4 

remarked, "I find it challenging to design 

activities that allow students to practice 

pragmatics in meaningful ways.  

Understanding pragmatic concepts presents a 

considerable challenge for students. Many find it 

difficult because there is often no clear right or 

wrong answer, leading to confusion and second-

guessing when trying to apply these concepts in 

real-life situations. While learning pragmatic rules 

in class is one thing, applying them in 

conversation is another, as students frequently 

worry about offending someone or coming across 

as rude, even when trying to follow what they’ve 

learned. For many, pragmatics is one of the 

hardest parts of learning a new language, as they 

constantly feel the pressure of decoding hidden 

meanings in conversations, making it stressful to 

speak confidently. 

Institutional limitations also significantly impact 

the effective teaching of pragmatics. Many 

institutions lack the resources necessary to 

properly teach this aspect of communication, such 

as authentic materials or access to technology that 

could help students observe and practice real-life 

language use. As a result, pragmatics is often 

overlooked in the curriculum, with a greater focus 

placed on measurable outcomes like grammar and 

vocabulary. Without institutional support, it 

becomes difficult to justify dedicating time to 

something that lacks a clear method of 

assessment. Additionally, the lack of professional 

development opportunities and appropriate 

teaching materials makes it challenging to provide 

adequate training for teachers in pragmatics 

instruction, thereby hindering their ability to 

deliver effective lessons. 

5.7 Impact of pragmatics on communication 

Teachers have observed a significant impact of 

pragmatics on students' communication skills. 

One teacher (P3) remarked, "I've noticed that 

students who understand pragmatics are much 

better at navigating social interactions in English." 

This understanding goes beyond mere 

grammatical correctness, as another teacher 

highlighted, "Pragmatics helps students not only 

to speak correctly but to speak in a way that is 

socially appropriate, which is crucial for effective 

communication." Together, these insights 

underscore the vital role that pragmatics plays in 

helping students effectively engage in social 

interactions and communicate more meaningfully 

in English.  

5.8 Integrating pragmatics with other skills 

Integrating pragmatics with speaking and listening 

exercises proves to be the most effective approach 

to helping students fully grasp the concept, as one 

teacher (P1) notes, "I find that teaching 

pragmatics alongside speaking and listening 

exercises is the most effective way to help 

students grasp the concept." Another teacher 

highlights the natural synergy between pragmatics 

and other language skills, emphasizing that 

"pragmatics naturally integrates with other 

language skills, and when students see the 

connections, their overall language proficiency 

improves." This holistic approach not only 

strengthens students' understanding of pragmatics 

but also enhances their overall language 

competence. 

6. Discussion  

The findings from this study highlight the critical 

role of pragmatics in enhancing communicative 

competence among English language learners, 

corroborating existing literature on the subject. 

The teachers' conceptualization of pragmatics, as 

discussed in this study, aligns with the theoretical 

frameworks proposed by Levinson (1983) and 

Thomas (1995), who emphasize the importance of 

understanding language in context and the 

dynamic interaction between speaker and hearer. 

The participants in this study demonstrated a clear 

awareness of the need to integrate pragmatic 

instruction into language teaching, despite the 

challenges posed by the curriculum's limited 

emphasis on pragmatics. 

One of the key insights from this research is the 

recognition that pragmatics serves as a bridge 

between linguistic theory and real-world 

communication. This finding is consistent with 
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the work of Bardovi-Harlig (2001), who argues 

that effective language teaching must extend 

beyond grammar and vocabulary to include the 

social and cultural nuances of language use. The 

teachers in this study echoed this sentiment, 

emphasizing the importance of helping students 

navigate social interactions through an 

understanding of pragmatics. This practical 

application of linguistic theory emphasizes the 

value of pragmatics in making language learning 

more relevant and applicable to real-life 

situations. 

The study also reveals significant challenges in 

teaching pragmatics, particularly in relation to the 

variability of pragmatic rules across cultures and 

the difficulty in creating authentic interaction 

opportunities within the classroom. These 

challenges resonate with the concerns raised by 

Kasper and Rose (2001), who highlight the 

complexities of teaching pragmatics in a diverse 

classroom setting. The findings suggest that 

without explicit guidance and resources, teachers 

are often left to rely on intuition, leading to 

inconsistent outcomes in pragmatic competence 

among students. This inconsistency further 

complicates the assessment of pragmatic skills, as 

noted by Tatsuki (2005), making it difficult to 

measure students' progress in this area. 

Despite these challenges, the perceived impact of 

teaching pragmatics on students' communicative 

competence is overwhelmingly positive. Teachers 

observed that students who received instruction in 

pragmatics were better equipped to navigate 

social interactions, a finding that aligns with 

Taguchi's (2011) assertion that pragmatic 

competence is essential for meaningful 

communication. The ability to use language 

appropriately in different social contexts is not 

only crucial for avoiding misunderstandings but 

also for fostering smoother interactions, as 

emphasized by Brown and Levinson's (1987) 

Politeness Theory. 

Moreover, the integration of pragmatics with 

other language skills, such as speaking and 

listening, was identified as an effective strategy 

for enhancing overall language proficiency. This 

holistic approach is supported by Ishihara and 

Cohen (2010), who advocate for the use of 

multimedia and digital tools to provide students 

with exposure to natural language use and diverse 

communicative scenarios. The teachers in this 

study also noted the natural synergy between 

pragmatics and other language skills, which 

helped  the students see the connections between 

different aspects of language learning, thereby 

improving their overall competence. 

In conclusion, this study reinforces the importance 

of pragmatics in English language teaching, 

highlighting both the benefits and challenges of 

integrating pragmatic instruction into the 

curriculum. The findings suggest that while there 

is a clear need for more explicit and structured 

approaches to teaching pragmatics, the impact on 

students' communicative competence is 

significant. Future research should explore the 

development of practical tools and resources that 

can support teachers in delivering effective 

pragmatic instruction, as well as methods for 

assessing students' progress in this critical area of 

language learning. Pragmatics is a crucial aspect 

of English language teaching that focuses on 

understanding how context influences the 

interpretation of meaning in communication. 

Pragmatics plays a significant role in facilitating 

effective classroom interaction, cultural 

understanding, speech act development, 

conversational skills, discourse analysis, 

contextual meaning, non-verbal communication, 

and interlanguage pragmatics. This approach not 

only enhances students' language abilities but also 

prepares them to engage effectively in diverse 

cultural and linguistic contexts. The role of 

pragmatics can best be summarized as follows:  

Table 1: Role of pragmatics in the English 

classroom 

Aspect Role/Function 

Classroom 

interaction 

Facilitates effective communication 

between students and teachers 

Cultural 

understanding 

Enhances students' awareness of 

sociocultural norms in language use 

Speech Act 

Development 

Supports students in using 

appropriate language functions 

(e.g., requesting, apologizing). 

Conversational 

Skills 

Aids in teaching turn-taking, topic 

management, and politeness 

strategies. 
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Aspect Role/Function 

Discourse 

Analysis 

Helps students interpret and 

produce coherent and contextually 

relevant language. 

Contextual 

Meaning 

Encourages comprehension of 

implied meanings and intentions 

behind language use. 

Non-verbal 

Communication 

Integrates body language and 

gestures into language instruction to 

reinforce meaning. 

Interlanguage 

Pragmatics 

Assists learners in bridging the gap 

between native language pragmatics 

and target language norms. 

Pragmatics plays a pivotal role in English 

language teaching by equipping students with the 

ability to use language appropriately in various 

social contexts, thereby enhancing their 

communicative competence. As outlined in the 

table, pragmatics facilitates effective classroom 

interaction, enabling students to better interpret 

and respond to teacher instructions and peer 

discussions. It also enhances cultural 

understanding, helping learners navigate 

sociocultural norms that influence language use. 

By supporting the development of speech acts and 

conversational skills, pragmatics aids students in 

using language functions like requesting or 

apologizing in socially acceptable ways, and in 

mastering turn-taking and politeness strategies. 

Moreover, it encourages the comprehension of 

contextual meanings and the use of non-verbal 

communication, further reinforcing the 

effectiveness of spoken interactions. Overall, 

pragmatics bridges the gap between theoretical 

knowledge of language and its practical 

application, preparing students to communicate 

effectively in diverse real-world situations. 

7. Conclusion  

The objective of this study was to investigate the 

way in which English language teachers 

understand and incorporate pragmatics into their 

curriculum, and to examine the difficulties they 

encounter in this process. Additionally, the study 

aimed to evaluate the perceived influence of 

teaching pragmatics on students' ability to 

communicate effectively. The results indicate that 

teachers acknowledge the crucial importance of 

pragmatics in improving communicative skills. 

However, the incorporation of pragmatics into the 

curriculum is impeded by various obstacles, such 

as a dearth of clear instructions, materials, and 

hands-on exercises that simulate real-life 

communication. Although there were challenges 

to overcome, the study emphasizes the substantial 

beneficial influence of pragmatic training on 

students' capacity to effectively navigate social 

encounters, therefore promoting more meaningful 

and contextually suitable communication. The 

research highlights the importance of 

implementing more organized methods for 

teaching pragmatics, with a focus on the necessity 

for professional growth and the development of 

practical tools and resources to assist teachers. 

With the rise of global interactions, the 

importance of pragmatics in language education 

has become even more significant. This calls for 

additional research and innovation in teaching 

methods to ensure that learners are adequately 

prepared to communicate effectively in various 

situations. 
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