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Abstract

Motivation plays a key role in improving students’ learning outcomes. This
study explored student motivation for better learning efforts and
performance in examination in various campuses, which were classified as
high, medium and low performing ones in connection with their academic
performance. Students’ motivation was assessed in terms of their perception
towards relevancy of the academic programme, motivation and commitment
to complete the study, family environment and responsibility. Factors
motivating students to attend the classes regularly were also examined.
Utilizing a cross-sectional mixed-methods research design, 800 participants
were selected to take part in the study from three ecological belts of Nepal.
FGD and self-administered questionnaires were used as tools for data
collection. Data were analyzed using SPSS 20.0. The results showed the
students’ commitment to complete the academic programme in time was
weak as less than half (42.5%) of them were committed to completing their
studies with excellent grades/marks. It was found that only a quarter of the
students (26.6%) considered that the curriculum they studied was highly
relevant; even a quarter of the students (24.4%) from high-performing
campuses reported it—only one-fifth of them from high performing campuses
expected to achieve A+ or distinction marks. The study environment in the
family was found to be less enabling as only half of the students had separate
study rooms at home. Students had to take responsibility for caring for their
family members and children as well. Majority of students (68.4%)self-
reported that they were always regular in the class, highest in low
performing campuses (71.1%), followed by high performing (67.7%) and
medium performing campuses (65.3%). By university, the population of
students who were always regular was highest in KU (81.2%), followed by
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TU (68.5%), PU (62.9%) and PokU (61.1%). It has been suggested that the
students should be provided with the opportunity for learning and earning
environment and the curricula should be amended from time to time to make
them employment oriented.

Keywords: Self-awareness, perception, chi-square test, category of
campuses, attendance,

Introduction

Student motivation is a crucial factor in higher educational institutions for
academic achievement. Motivation can be defined as the act or process of
motivating; the condition of being motivated; a motivating force, stimulus,
or influence, incentive, drive, something that causes a person to act
(Merriam-Webster, 1997). Motivation is one of the major factors required to
achieve anything, which pushes the individual to become successful.
Wigfield and Tonks (2002) and Gardner (2001) maintain that a motivated
individual strives to achieve the goal, is insistent and attentive to the task,
enjoys running for the goal, regards success as positive reinforcement, and
uses strategies to reach the goal. Therefore, motivation can be considered
goal-directed behaviour (Demir, 2011).

Student motivation, as mentioned by a social-cognitive model of motivation,
includes the dimensions of expectancy beliefs (self-efficacy, attributions,
control beliefs), value choices (goal orientation, interest, importance), and
metacognition (self-regulated learning) (Pintrich and others, 1993).
Following this model, meta-cognition and motivation form a symbiotic and
dynamic relationship. A person continually evaluates intrinsic and extrinsic
feedback to dynamically adjust their motivation towards learning (Schunk
and Zimmerman, 2012). When this happens, a student is said to be self-
regulating their learning, with the cognitive 'energy 'expended being labeled
as motivation (ibid., p. 22).

Research has revealed that motivation is an important predictor of students’
achievement (Beal and Stevens, 2007; Broussard and Garrsion, 2004,
Johnson, 1996; Sandra, 2002; E. M. Skaalvik and S. Skaalvik, 2006; Zhu and
Leung, 2011). Motivation behaviour encompasses many aspects, including
motivational orientation — which acts as a driving force that encourages a
person to engage in a task (Stewart and others, 2010). Motivational
orientations consist of several constructs, including intrinsic motivation,
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extrinsic motivation, personal relevance, self-efficacy, self-determination,
and assessment anxiety.

Modern theories of motivation have focused on exploring the relationship
between individual’s beliefs, values, goals and their association with
achievement outcomes (Eccles and Wigfield, 2002). Motivational forces are
most often described as either being intrinsic (driven by curiosity or pleasure
derived from performing the task) or extrinsic (the product of external
reward) in nature. behavior (Shamloo and Cox, 2010). This study mainly
focused on internal and external motivational factors playing a role in the
students' academic performance.

Intrinsic motivation is the inner force that motivates students to engage in
academic activities because they are interested in learning and enjoy the
learning process (Schiefele, 1991). As Harter (1978) explained, intrinsic
motivation is the true drive in human nature, which drives individuals to
search for and face new challenges, as a result of which they are eager to
learn even when there are no external rewards. Students with the learning
goals of mastery over science content and skills are said to be intrinsically
motivated (Cavallo and others, 2003). They engage in mental and physical
activities holistically, remain highly focused throughout the activities with
clearly defined goals; they are self-critical; self-reflected, their actions are
realistic; and they are usually relaxed and not afraid to failure during
learning. A research study done by Stipek (1988) concluded that intrinsically
motivated students learn independently and always choose to do challenging
tasks. They integrate their knowledge acquired in school with their
experiences gained from outside school. They often ask questions to broaden
their knowledge and learn regardless of external push factors or help from
teachers. They take pride in their work and express positive emotions during
the learning process. Highly intrinsically motivated students are able to learn
new concepts successfully and show a better understanding of the subject
matter (Stipek, 1988).

Extrinsic motivation drives students to engage in academic tasks for external
reasons. Such factors include parental expectations or the expectations of
other trusted role models, etc. According to Benabou and Tirole (2003),
extrinsic motivation promotes effort and performance, with rewards serving
as positive reinforcers for the desired behaviour. This sort of motivation
typically produces immediate results and requires less effort in comparison
to intrinsic motivation (Ryan and Deci, 2000). A problem with extrinsic
motivators is that they typically do not work over the long term. Once the
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rewards are removed, students can lose their motivation (DelLong and
Winter, 2002). Extrinsically motivated students tend to focus on earning
higher grades and obtaining rewards. It has been pointed out that extrinsic
motivational factors can make negative impacts on students’ intrinsic
motivation (Biehler and Snowman, 1990; Bain, 2004).

In the context of higher education in Nepal, in general, the pass rate of
Bachelor's level students (20.2%) has been poorer compared to that of
Master's degree level(61.1%) (UGC, 2016). In this connection, an
exploration into the role of motivation for student learning has been much
relevant. Thus, the main purpose of this study was to explore student
motivation for learning efforts and performance in university exams.

Study area

The study covered the seven provinces of Nepal, spanning over three
ecological regions (mountain, hill and terai). The study also covered four
universities: Tribhuvan University (TU), Kathmandu University (KU),
Purbanchal ~ University (PU) and Pokhara University (PokU).
Faculty/School/Department,  University =~ Campuses,  Controller  of
Examination, Dean, HoD, Campus Chief, students, and faculty members
were involved. The higher education institutions, including the universities
and the campuses that were the primary beneficiaries of the Higher
Education Reforms Project (2014-2020), were also covered in the study.

Methodology

The study followed a cross-sectional design, using both quantitative and
gualitative methods and tools for data collection. Samples were drawn from
all categories of campuses, including constituent, affiliated, community and
private categories. Based on the average pass percentage of students in the
campuses, they were categorized into three types— high performing (upper
66.6% and above), average/medium performing (33.6 % to 66.5%), and low
performing (less than 33.5%), in addition to representing the high, average
and low performing campuses, accredited and non-accredited campuses were
also included in the sample.

Multi-stage cluster sampling was employed for campus selection after the
determination of sampling frame identifying the high performing, average
performing and low performing campuses. Sampling ensured the selection of
constituent, affiliated, community and private campuses from four
faculties/streams. After that, sample students were selected by applying
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proportionate sampling based on the proportion of enrolled students in the
four universities.

A self-administered questionnaire was used to collect data from 800 students
from the selected campuses. The quantitative data was collected by
administering this questionnaire among the final year and/or final semester
students. In addition, a qualitative method was also used, including focus
group discussion (FGD) and interviews (semi-structured). FGDs were
conducted with students and teachers while interviews covered a wide
spectrum of stakeholders, from students to the Deans and Heads of
Department (HODs). Students who participated in the questionnaire survey
were not involved in FGDs and interviews. After seeking approval from the
university and campus authorities and written consent from the study
participants, data were collected. Interviews were tape-recorded after
receiving permission. Interview notes were prepared in the Nepali language,
translated into English for coding and analysis.

Secondary data were also included in the initial phase. The study team
reviewed documents such as the Second Higher Education Project reports,
informational documents related to the Higher Education Reform Plan, and
all available Education Management Information System (EMIS)
documents. The research team designed the survey based on these
documents. The research team prepared the initial draft questionnaires, FGD
guidelines and class observation tools.

Results and discussion

In this study, student motivation was assessed in terms of their perception
towards relevancy of the academic programmes, motivation and
commitment to complete the study, motivation for future employment and
factors motivating students to attend the classes regularly.

Perception towards the relevance of academic programme and
curriculum

In simple terms, a curriculum can be considered in four facets: Content,
methods, purposes and evaluation. The existing pattern of curriculum and
teaching-learning process is perceived as traditional and questionable in our
context due to lack of integrated curriculum which did not include an open
system based, problem-based and theme-based curriculum. It means
individual, community, and national needs are not considered while
designing the curriculum. Besides, evidence and research-based curriculum
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frameworks are ignored while constructing the curriculum. Descriptive
statistics presented in Table 1shows that only a quarter of the students
(26.6%) have realized that the course they studied is highly relevant. The
number of students reporting high relevance of the curriculum is limited to
just about a quarter of respondents (24.4%), even in the high-performing
campuses. The courses were moderately relevant for most students (59.9%),
while 10.7% of students found the courses less relevant.

Table 1
Student perception on the relevance of the curriculum
SN | Response categories Campus categories Total %
(Ranked) High Medium Low (N=831)
performin | performing% | performi
g% (n=143) ng%
(n=405) (n=283)
1 | Highly relevant 24.4 30.1 27.9 26.6
2 | Moderately relevant 57.8 55.9 65.0 59.9
3 | Lessrelevant 13.6 13.3 5.3 10.7
4 | Not relevant 4.2 0.7 1.8 2.8

FGD data also demonstrated that the curriculum was not relevant under the
Faculty of Education. Regarding course implementation, the students were
found quite dissatisfied in the case of TU because there was an absence of
course orientation in the second and third semesters. Regarding exam hall
environment, some exam centers were found strict and some were loose
which even allowed writing while goofing around. Urmila, during an
informal talk, shared that she has a habit of rampant cheating in
examinations. She saithe d, "If you visit the toilet during exams, you will find
a library there." Students mentioned that exams must include practicals, not
just written exams. In the existing practical exams, we find biases in scoring.

Students' commitment towards completing the degree

Under the influence of globalization, after 1990, Nepali students started to
migrate away in foreign study, learning and employment opportunities.
Existing social discrimination, exploitation, alienation and lack of
employment opportunities in Nepal also push the student community
towards foreign land. The majority of students studying in a running
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programme in the present classroom are waiting for visas and passports.
Table 2 shows the students' perception towards commitment to complete the
current study programme.

Table 2
Students’ commitment to complete the current study programme
SN | Perceived commitment Campus categories Total %
(Ranked scale) High Medium | Low (N=835)
performi| performing| performi
ng% | % (n=147)| ng%
(n=404) (n=284)
1 | Complete with excellent 418 449 423 425
grade/mark
2 | Complete it easily 42.1 31.3 35.6 38.0
3 | Tryto complete it 14.4 224 21.8 18.3
4 | Notsure to complete 1.7 1.4 0.4 1.2

As indicated in Table 2, only 42.5 percent of the students were committed to
completing their study with excellent grades/marks (the proportion was
found similar in the students studying in high, medium and low performing
campuses). Thus, the majority of respondents were not motivated to
complete their current degree with excellent grades; though, a little more
than one-third (38%) of the student participants reported that they could
easily complete it. Nearly one-fifth (18.3%) of them expected to try to
complete the course, while a small minority was unsure if they could
complete the course.

According to FGD information, some of the students perceived that the
current degree programme could not provide learning and earning
opportunities for them, as there is a lack of linkage between education and
employment. They want to migrate to a foreign land for study, employment
opportunities, and practical and skill-based education. Thus, they could not
commit to completing their current study programme.

Students expected grades in the running programme

After conducting the assessment system, teachers applied the letter grading
system to measure the effectiveness of teaching-learning through formative
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and summative evaluation. The semester system has launched a letter
grading system of evaluation to motivate students with the aim of meeting
guality education. Student grade point average (GPA) has been at the heart
of decades of developmental and educational investigation which has
addressed a range of contextual, motivational and psychological variables
which influence and predict student GPA (Coleman and others, 1966; Eccles
and Wigfield, 2002; Robbins and others, 2004).

At TU, letter grading is done on a four-point scale ranging from 0 to 4
grades. A student must secure a minimum GPA of 2.7 or grade 'B minus'
(Grade B-) in each course. In order to pass the semester examination,
students must secure a minimum of Grade B or Cumulative Grade Point
Average (CGPA) of 3. All affiliated and constituent campuses of TU follow
the same examination system. There is 40 percent weightage of internal
assessment, and 60 percent weightage is in the external examination (Office
of the Controller of Examinations, TU, 2019).

According to the COE of KU, there is the practice of continuous assessment
and end-of-semester exam system. In continuous assessment, the weightage
of internal assessment is 50 percent and end-of-semester/external
examination is 50 percent. However, in some colleges, 60 percent weightage
is given to internal assessment and 40 percent to the end of semester
examination.

In PoKU, Internal assessment and external/final examination cover 50
percent each. Similarly, at PU, the weightage of internal assessment and
final/external examination comprise 30 percent and 70 percent, respectively.

Students have obtained higher marks in the internal assessments and
relatively lower marks in all universities and academic programs in the
external/final evaluation. The related descriptive statistics are presented in
Table 3.

Table3
Students' expected grade in study programme by categories of campuses
SN | Expected grade High Medium Low Total %

performi | performing | performi | (N=834)
ng% % (n=146) ng%

(n=405) (n=283)
1 | A+/distinction 22.7 26.0 21.2 22.8
2 | B+ - Affirst division 59.8 45.2 55.8 55.9
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3 | B/average 16.5 25.3 21.9 19.9

4 Non Response 1.0 3.4 11 14

Table 3 indicates that on the whole, the majority of the students (55.9%),
more from the high performing campuses, expected to achieve B+- Affirst
division(more from the high performing than other campuses), while one-
fifth(22.8%)of students expected to achieve A+/distinction. The study data
indicate that majority of the students from different categories of campuses
expected the grade in a similar pattern. Internal and external motivating
factors are more responsible for achieving an excellent grade.

According to FGD information, students perceived that physical facilities at
campuses (e.g., classroom hygiene, library, laboratory, internet facilities),
psychological environment at a campus, competent teachers, use of teaching
technology, teachers' friendly behaviour, examination system, calendar
system as well as socioeconomic background of family and students' needs,
solid desires and interest are more responsible for securing expected grades
during the campus period.

It can be concluded that weightage in the examination system, physical
facilities, teacher competency, students' socioeconomic background, and
needs/desires play a vital role in securing the expected grade in the academic
programme at the campus level.

Factors associated with the motivation of students regularly present in
classes

Students' regular presence in class is important to maintain students'
academic performance in higher education. Student engagement plays a key
role in increasing their academic achievement. Descriptive data are presented
in Tables 4, 5 and 6 by categories of universities and campuses.
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Table 4
Student motivation to attend classes regularly by universities
SN | Motivating factors TU KU | POKU | PU
(n=635) | (n=64) | (N=72) | (n=62)
1 F_mal Examination rules for 15.0 50.0 333 194
eighty percent attendance
2 | Enjoyment in teachers' lectures 62.9

& class activities 57.9 32.8 56.9

3 | Encouraging classroom/college

. 12.4 6.2 14 4.8
environment

4 | Lack of other works (lack of 4.8
6.1 1.6 -
employment)
5 | Easy way to pass time 11 3.1 2.8 8.1

6 | Others (self-awareness, -
knowledge, family background 7.6 6.2 5.6
and support)

As shown in Table 4, eighty percent class attendance requirement to attend
the final examinations was a main motivating factor for KU students, while
joyful lectures were the motivating factor for students in PU, PokU and TU.
‘Joyful activities' in the classroom were the second most important
motivating factor for KU students. Classroom and college environments
were not considered strong factors for student motivation. Unemployment
also played a role in regular class attendance at TU and PU. Similarly, other
factors for students' motivation for regular classes were found in TU (7.6%),
KU (6.2%) and PoKU (5.6%) — which include support of family, good
economic status, late marriage, the interest of campus administration, self-
awareness, an expectation of good grade achievement, and dream of students
for passing examination.
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Table 5

Factors motivating students to attend the classes regularly by categories
of campuses

SN | Causes of motivation Campus categories Total %
(N=820)

High Medium Low
performi | performi | perform
ng % ng % ing %
(n=401) | (n=141) | (n=278)

1 | Final examination rule for eighty

percent class attendance 29.4 156 7.6 196

2 | Students enjoy lecture method in 476 56.0 68.7 56.2
a classroom

3 Enc_ouraglng classroom/college 102 11.3 101 104
environment

4 | Students do not have part-time 35 50 76 51

jobs

5 | Others(self-awareness,
knowledge, family background 6.2 9.2 6.1 6.7
and support)

As shown in Table 5, the main factors motivating the students to attend
classes regularly include the requirement of 80 percent attendance, which
was found in 'high performing' categories of campuses than others. Over
two-thirds of the students from low-performing campuses reported that they
enjoyed teachers' lectures in the class. However, only one out of ten students
considered that their classroom/college environment was encouraging.

Nearly seven percent of students also mentioned some other factors that
motivated them for regularity — which include: self-knowledge, awareness of
the importance of education, family background and support, teachers’
friendly behaviour, suitable location of campuses, peaceful campus
environment and systematic campus administration.

When data were considered by campus types, joyful lectures were rated as
the main motivating factors by students mainly from affiliated (76.2%) and
autonomous (64.3%) campuses; however, it was the main motivating factor
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for students of constituent (51.4%), community (59.4%) and private (55.6%)

campuses.

Table 6
Student motivation to attend classes regularly by the type of campuses

Motivating
factors

Campus types

Constituent

Community

Private

Affiliated

Autonomous

Total

80 percent
attendance
required for final
exam

26.8

12.9

18.3

14.3

24

19.6

Students enjoying
lectures

51.4

59.4

55.6

76.2

64.3

56.2

Encouraging
classroom/college
environment

8.2

134

11.9

2.4

16.7

10.4

Students not
having part-time
jobs

3.8

55

5.9

7.1

9.5

51

Easy way to pass
time

2.5

1.8

2.0

2.0

Others(self-
awareness,
knowledge,
family
background and
support)

74

6.9

6.5

7.1

6.7

As some students mentioned, joyful teacher lectures in classroom activities
are the most powerful motivating factors for class attendance. They
mentioned that they are dependent on the teacher-centered method from the
beginning of their school life to college life — as there were insufficient
learning materials such as textbooks and references books in the local

context.

The following statement from a student during data collection illustrates a

case in point:

After being in the University Campus, | found huge
buildings from outside; but inside, it is just in a shallow and
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hollow foundation. Due to corruption, all activities
conducted inside University Campus were shocking for me.
I have 80 percent of my attendance which is compulsory in
a semester system but if there is a political connection, such
80 percent of attendance is not necessary, but | have not
had the link to political connection.

It can be said that joyful lectures were rated by students as the main
motivating factors for class attendance in different categories of higher
education institutions. Teachers played a key role in creating suitable and
joyful classes in this way. Regular campus attendance rules for a final
examination, the physical environment of classroom and campus, fair
administration, good economic background, and supportive family
environment of students are also found to contribute positively to students'
regular presence in the class.

Family environment and responsibility of students

Family is the social production, reproduction, educational unit and first
school for children. A family's socioeconomic and educational resource
creates the social status of the family environment. The dynamics of a family
is located within the social structure and status (class/ caste in many cases).
A good socioeconomic environment in the family can support the students'
academic performance. Parents' socioeconomic status (SES) also determines
the household's living condition (e.g., reflected in study rooms, internet
facilities, etc.). In addition to SES, students' family environment works as an
important factor in predicting academic achievement (Davis-Kean, 2005;
Duncan and others, 1994; Gutman and others, 2003; Jacobs and Harvey,
2005; Turner and others, 2009). For many students, the family is a primary
source of support and a key environment of socialization (Hill and Tyson
and others, 2009); and, early research revealed that the quality of the
relationships within a students’ home environment, be this with parents,
siblings or caregivers, has an important bearing on their academic
performance (Duff and Swick, 1978; Jacobs and Harvey, 2005). This section
has focused on the interlink between students' family household environment
and academic performance, as elaborated below.

Table 7 presents the descriptive statistics related to parents’ socioeconomic
status. A little more than half of the students (56.3%) had a separate study
room at home, which means 43.7 percent of students did not have a separate
room for study. The proportion of students in affiliated campuses was a little
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higher than in constituent campuses.

Table 7
Distribution of students who have separate study rooms at home by
categories of campuses

Constituent Affiliated Total %
campus % campus % | (N=833)

(N=372) (N=461)
Yes 54.8 575 56.3
No 45.2 425 43.7

By campus types, almost the same proportion of students reported that they
have separate study rooms (54.8% in constituents and 57.5%
affiliated).[}2=0.585, p=.444. It can be argued that family standard of living
indicates the students' living conditions, and more than half of the
respondents have separate study rooms at home, which might contribute to
enhanced academic performance at the campus.

As shown in Table 8 and 9, one out of five students reported that they were
fully responsible to their family's management while studying; whereas more
than half of them (55.2%) had no role for family's responsibility and
considered themselves as free and self-motivated for study during campus
period. Responsibility of helping younger siblings was a little higher among
students from low-performing campuses. In total, 1.3% of students had
responsibility for their children. Overall, one-third of students are directly or
indirectly linked with family responsibility in terms of financial and other
kinds of support in the high, middle and low performing campuses as well as
a constituent and affiliated campuses. Students in the majority were found
self-motivated and feeling free for study.
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Table 8

Responsibilities of students during the study in high, mid and low
performing campuses

SN Students' Responses Campus categories Total %
(N=834)
High Medium Low
performing | performing | performing
% (n=404) | % (n=147) | % (n=283)
Full responsibility of family 20.0 17.0 24.7 21.1
Responsibility of 131 13.6 19.4 15.3
brothers/sisters ' ' ' '
3 | Responsibility of own
children 2.2 0.7 0.4 1.3
4 | Free for study/No 58.2 58.5 49.1 55.2
responsibility of others
5 | Others (family income 6.4 10.2 6.4 71
management, caring illness) ' ' ' '
Table 9

Family responsibility of students during the study by campus categories

Students Responses Constituent Affiliated Total %
campus % campus % (N=834)
(N=373) (N=461)
Full responsibility of a family 24.4 18.4 21.1
Responsibility of brothers/sisters 16.9 14.1 15.3
Responsibility of own children 27 0.2 1.3
Free for study/No responsibility of others 48.0 61.0 55.2
Others (family income management, taking
care during illness) 8.0 6.3 7.1

Table 9 revealed that, compared to constituent campuses, more students from
affiliated campuses were found to have no family responsibility during their
study, whereas 24.4 percent students from constituent campuses and 18.4
percent of them from affiliated campuses reported they had full responsibility
of family [¥2=21.184, p=0.000]. Overall, data indicate that students free of
responsibility and having time for self-study were in good numbers, which is
the source of motivation to study. This, in turn, must have played a vital role in
their academic performance.
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Motivation towards the study of existing courses and programmes

Various factors make an impact on the motivation of students entering
higher education. Such factors range from their preparation for university
(how much information they know about the university), course choice,
future aspirations, and perceptions about higher education. Studies have
indicated that student motivation has strongly been linked with academic
performance, in particular higher GPA in higher education (Richardson and
others, 2012; Robbins and others, 2004; Lazowski and Hulleman, 2016). In
addition to its direct association with GPA, motivation has consistently been
shown to influence a range of student-level pro-educational characteristics
and behaviours which support the development of learning, namely deeper
learning strategies, superior student adjustment and a greater level of
academic engagement (Busato and others, 2000; Vansteenkiste and others,
2005; Richardson and others, 2012). Evidence has also suggested that high
levels of motivation in one particular area (for example, maths or science)
can also be applied to other areas (Gottfried, 1990). Taken together, the
evidence supporting the role of motivation in predicting optimum academic
achievement has allowed it to become a crucial component in research
exploring academic success (Robbins and others, 2004; Pinder, 2011 cited in
Gamble, 2019). Regarding this study, main variables include students' self'-
and family engagement for supporting their study.

Table 10
Motivators for students to study the course by categories of campuses
Constituent Affiliated Total %
campus % campus % | (N=833)
Categories (N=374) (N=459)
None but myself/ (Self
awareness 70.6 61.0 65.3
Parents 22.2 32.9 28.1
Senior siblings 4.0 4.8 4.4
Others (campus
administration, teachers’
behaviour, senior friends and
peers) 3.2 1.3 2.2
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Most of the students from both constituent (70.6%) and affiliated (61%)
campuses responded that they were inspired by themselves to study the
course. Parents were more influential in the case of students from affiliated
campuses (32.9% against 22.2% from constituent campuses). The
differences were significant (x>=15.039, p=0.002). It reveals that students’
self-motivation towards their study course is good in general, and a bit
higher in the case of Constituent campuses compared to the affiliated ones.

Attendance in classes in different categories of campuses and university

In theory, students are required to have 75-80 percent attendances in each
course at the graduate and post-graduate levels for attending their final
examination; but in practice it is not strictly followed in different campuses.
Attendance is generally not taken except in technical subjects. Under the
semester system, students must have eighty percent attendance for appearing in
the external (or final) examination. Oghuvbu (2010) and found that students'
attendance was positively and significantly related to academic performance. In
the same way, Stinebrickner and Stinebrickner (2008) also found a significant
and substantial effect of attendance on students' academic performance.

As shown in Table 11, a little more than two-third (68.4%) of students
claimed that they were always regular in class; and it was reported highest
by the students from low performing campuses (71.1%), followed by the
students from high performing campuses (67.7%) and medium performing
campuses (65.3%).

Table 11
Frequency of student attendance at class by categories of campuses
SN | Frequency of Categories of campuses Total
attendance High Medium Low %
performing | performing | performing
% % %
1 | Always regular 67.7 65.3 71.1 68.4
2 | Sometimes miss class 29.6 28.6 26.8 285
3 | Rarely attend class 2.0 4.8 1.8 2.4
4 | Never attend classes 0.7 1.4 0.4 0.7
5 | Total N 406 147 280 833

As Table 12 reveals, the number of students who were always regular was
found highest at KU (81.2%), followed by TU (68.5%), PU (62.9%) and
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PokU (61.1%). Chi-square test result [x?=41.067, p=0.000] indicated a
statistically significant relationship between the regularity of students and
categories of universities. It means there is a significant association between
the regularity of students by categories of the university.

Table 12
Frequency of student attendance by university

SN | Frequency of attendance TU % KU% | PokU% | PU%
1 | Always regular 68.5 81.2 61.1 62.9
2 | Miss class sometimes 27.9 17.2 375 35.5
3 | Rarely attend class 3.0 - - 1.6
4 | Never attend class 0.6 1.6 14 -

Conclusion

The perception of students on the relevance of existing courses and
programmes indicates that only a quarter of the students believe that the
courses or programme they are studying are relevant for them. Some
students raised questions on the relevance of the course due to lack of job
market, the traditional pattern of curriculum and poor management of the
evaluation system. Moreover, students' commitment to complete the
course with good performance was weak, as less than half of them were
committed to completing their studies with excellent grades. Only one-
fifth of them from high-performing campuses have the expectation of
achieving the highest marks. These things have contributed to somehow
reduced motivation of students in their study. However, nearly two-thirds
of students have been self-motivated towards studying the existing
programme. By university, students who were always regular were found
highest at KU, followed by TU, PU and PokU, respectively.
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